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Lesson Seeds
Reading Grade 6 Objective 3.A.3.c

Activities

Students should read a narrative text with a detailed setting and mood. Once students
have completed their reading, the teacher should identify the setting for them. Students
should return to the text to select details that define the setting: time, day or dates, month,
year, season, historical references, geographical names, landscape details, and weather
elements. Next the teacher will identify the mood for students. Again students return to the
text and find details of setting, dialogue, and word choice that create mood. Finally students
and teacher should discuss whether or not or how the setting and mood work together in
the narrative.

After students have read a narrative text, the teacher should write a statement about a
narrative's setting, mood, or setting and mood on the board or overhead. Each student
should turn to the student seated to the right of him or her and discuss the statement.
Students must return to the text to retrieve support to argue for or against the statement
on the board. After the partnered discussion, a general classroom discussion should follow
where all relevant details of setting and mood are reviewed.

In a second reading of a narrative text, students will be asked to identify and record
information about the setting and the mood and then to determine the setting and the
mood of the text. Next students will return to the text to find any character actions or
beliefs that can be directly attributed to either the setting or mood. Students will record that
character action or belief and explain using text support the connection between the setting
and/or mood and character. Teacher Note As an extension for more advanced students,
they may analyze the chart's information and determine the level of importance the setting
has to the schema of the text. To do this, they must decide to what degree the setting
drives the behavior and beliefs of characters. Teacher and students should consider these
guiding questions. Did the setting cause the character to behave the way he/she did? To
what degree did the setting affect the character? What were other factors affecting the
character's behavior? How did that character's behavior affect other characters or the
setting itself? Initially modeling these thought processes with students will prove beneficial.

Setting Mood Character's
Actions

Explanation
of
Connection

After reading a narrative text, teacher and students will list details of setting and then of
mood. Then students will instructed to draw the setting of the text labeling details from the
text in their drawing. Finally students will compose a caption for the drawing which
addresses both setting and mood.
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Clarification

Reading Grade 6 Indicator 3.A.3

To show proficiency of the skills stated in this indicator, a reader will demonstrate an
understanding of the elements of narrative texts which are the components through
which a story is told. Identification of each component and its relationship to all other
components in a story assists a reader in comprehension of an entire text. As a text
requires more complex thought processes, a reader advances from the identification,
recognition, and recall of literal elements to the inference, analysis, and evaluation of more
abstract elements. Thinking about all the elements in a story and determining how they fit
together allow the reader to understand and evaluate an entire text and its complexity.

In order to comprehend narrative text, a reader must identify and distinguish among types
of narrative texts. Narrative text tells a story to make a point, to express a personal
opinion, or to provide a reader an enjoyable experience. By recognizing the characteristics
of a variety of literary texts which represent diverse perspectives, a reader is better able to
construct meaning from a text.

Fiction
prose writing that tells an imaginary story
Nonfiction
prose writing that tells about real people, places, and events
Realistic Fiction
prose writing set in the modern world
Science Fiction
prose writing that explores unexpected possibilities of the past or future by using scientific
theories or data and imagination
Historical Fiction
contemporary fiction set in the past, may reference actual people or events
Tall Tales
humorously exaggerated stories about impossible events in which the main characters have
extraordinary abilities
Folktales
stories passed by word of mouth from generation to generation
Folklore
traditions, customs, and stories passed down within a culture
Myth
a traditional story, usually by an unknown author, that answers a basic question about the
world
Legend
a story handed down from the past about a specific person who usually demonstrates heroic
accomplishments
Fables
brief tales that teach lessons about human nature
Fairy Tales
stories about imaginary beings possessing magical powers
Fantasy
literature that contains fantastic or unreal elements
Biography
story of a person's life written by someone else
Autobiography
nonfiction; a person tells about his or her own life

Reading Toolkit: Grade 6 Objective 3.A.3.c

Content from http://mdk12.org/instruction/curriculum/reading/standard3/grade6.html 3



Personal Narrative
personal story; a shorter form of autobiographical writing
Memoir
type of autobiography, usually about a significant experience in the author's life
Journals
a personal record of experiences or reflections
Short Story
a brief work of fiction, usually readable in one session
Essay
a short, cohesive work of nonfiction dealing with a single subject and presenting the writer's
viewpoint
Play
literature intended to be performed by actors in front of an audience; includes script with
dialogue, a cast of characters, and stage directions
Poetry
stories, ideas, and feelings expressed in compact, imaginative, often musical language
Lyric Poetry
poetry that presents the thoughts and feelings of a single speaker
Narrative Poetry
poetry that tells a story and includes narrative elements

To identify, explain and analyze the conflict of a narrative and determine its role in
advancing the plot, a reader must know the structure of a narrative passage.

• In the beginning or exposition of a narrative, information is given about the characters,
their location, and the situation in which they find themselves. This situation creates a
story problem or conflict.

• A conflict can be created by single or multiple sources, either external (caused by
outside forces) or internal (created within the character). Typical types of conflict include
person versus person (problem between and among characters), person versus society
(problem with the laws/beliefs of a group), person versus nature (problem with natural
forces), person versus self (problem within a character regarding decision-making), and
person versus fate (problem which seems out of a character's control). In complex texts,
there may be multiple conflicts.

A character experiencing one of these conflicts may act on or speak about the conflict to
other characters and be motivated to action by the conflict. In some narratives, a conflict
may help clarify character traits for the reader. In other stories, a conflict can also
advance the story events, pushing the characters to a critical point of a story.

A critical reader can identify and determine conflicts, sometimes isolating a common
cause for different conflicts.

• In the rising action, the chronology of events develops and the conflict deepens. At the
climax of the narrative, the deepening conflict reaches a critical point and can alter the
subsequent events.

• As the conflict resolves, the narrative moves toward completion in the falling action.
• Finally, in the resolution the narrative comes to a close. A critical reader should be able

to analyze the resolution of the conflict and trace the plot development to determine how
each stage of that development advanced the plot.

• As the level of a text becomes more difficult and the main plot develops, a subplot of
lesser importance may be present. The subplot may have all the elements that a main
plot does and will tell a story that relates to character development, theme development,
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or any other story element. The subplot may have an effect on the outcome of the main
plot or may simply serve as additional, perhaps interesting, element of the story.

To identify, describe, and analyze details that provide information about setting, mood
created by setting, and the role the setting plays in the text, a reader must first know what
information to look for in a text. Setting is where and when a story takes place. Clues to
setting include any of the following: time, day or dates, month, year, season, historical
references, geographical names, landscape details, and weather elements. As the
complexity of a text increases, a reader should take note not only of stated setting details
but also look at more subtle details.

Setting can relay information about characters to a reader. A character's reaction to an
environment, whether familiar or unfamiliar, gives clues to what a character is feeling or
how a character will act in certain circumstances. Changes in setting may signal changes in
mood and development of a character.

Mood is the feeling a text creates within a reader. Setting can help create mood. For
example, a setting in an abandoned house creates an eerie mood. Details of that setting
help establish that uncomfortable mood in a reader. An author also creates mood through
dialogue and word choice.

A critical reader will be attentive to the details of setting, mood, and character and their
integration within a narrative.

Not all narrative texts have theme, but in those that do, there is often more than a single
theme. Theme is the author's message to the reader or the underlying idea of a text. Theme
is often relayed to a reader through characters—what they say, what they do, or what
others say about them-as well as by other narrative elements.

To identify and analyze characterization, a reader must identify a character as a person,
animal, or imaginary being in a narrative. Major characters are most involved in the
conflict of a narrative and are central to much of the story action. Minor characters are
less important and become known to a reader through their interaction with major
characters.

Characters may reveal their attitudes and innermost thoughts through their speech and
their behavior. For more complicated texts, a reader is privileged to know directly the
interior thought processes of a character.This enables a reader to draw conclusions about
why a character might behave the way he/she does and to consider reasons for the type of
interactions that character has with other major or minor characters. Then these
interactions allow other characters to comment about the behavior or speech of that
character. One character's comments about another character form a direct link to
understanding their behavior.

Character speech, action, thought, motivation, and reaction are interdependent and work
together to create well-rounded characters. These elements make a character "real" and
lend believability to the narrative. When characters are made "real," they, like real people,
change and grow. They are called dynamic characters because of their development. Their
opposite, static characters, change not at all or only marginally. The strong, dynamic
character shifts or is shifted by the plot, each exerting an equally forceful influence on each
other. Character and plot then become linked in a narrative.

To identify, explain, and analyze relationships between and among characters, settings, and
events, a reader must discover how each element is linked. Connections between and
among characters are established by elements of characterization. Connections between
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and among situations are established by key events and how these events fit together. A
critical reader can determine an organizational pattern, such as cause and effect, between
or among situations and then draw conclusions about characters and their speech and
behaviors within the context of the situation.

For more complicated texts, a critical reader can isolate characters and determine major
from minor characters, the degree to which each is developed, and how they affect each
other and the story events. A critical reader can isolate each story event to see its effect
upon previous events and those that follow it as well as the effect the event exerts upon a
character or characters.

To identify and describe the narrator, a reader must determine the teller of the story. In a
first person narrative, the story is told by a character in the story who uses the nominative
pronouns I, me, and we. In a third person narrative, the narrator is a voice outside the
story action that uses the nominative pronouns he, she, it, and they.

The speaker of a poem is the voice that "talks" to the reader. The speaker of a poem is
not necessarily the poet.

To identify, explain, and analyze the actions of the characters that serve to advance the
plot, a reader should know that characters cause the plot to happen. Usually a story plot is
based on what characters say, do, or believe. Conflicts evolve from interactions between
and among characters. In turn, plots develop around conflicts. What a character does
affects the development of the plot as well as its resolution.

A critical reader of literary text can

• isolate characters, determining if they are major or minor characters, noting their
actions, speech, and thoughts, and observing the attitudes of other characters toward
them

• detail conflicts created by and among characters and determine the type of conflict that
is created

• follow a plot, judging how that plot is driven by character elements or character conflict
• determine how character, conflict, and plot function together

To analyze an author's approach to issues of time in a narrative, a reader must first be able
to follow the elements of a narrative--exposition, rising action, climax, falling action, and
resolution--and to identify key events within each of those divisions of a narrative. Some
events may be related as flashbacks during which the author relates an event out of
sequence at an earlier time. A flashback provides a reader with information that will help
him/her understand setting, characters, or conflict. A critical reader is aware of transitional
words or text features that signal a flashback.

Foreshadowing is present through hints or clues in a text that suggest what may occur
later in the sequence of the narrative's events. Foreshadowing occurs throughout a
narrative and helps to create a tension as the reader anticipates what will happen. A critical
reader understands that plots are not always chronological and that these two techniques
are used to augment a reader's comprehension of and interest in a narrative.

To identify, explain, and analyze point of view and its effect on the meaning of a narrative,
a reader must know that point of view is the perspective from which an author tells a story.
There are two major points of view-first person and third person. In a first person
narrative, the story is told by a character in the story. This narrator is a participant in the
story action and tells the story using the pronouns I, me, and we. This type of narration is
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limited because a reader knows only the narrator's perspective of other characters, the
setting, and story events.

In a third person narrative, the story is told by someone who is not a character in the
story. This type of story-teller may relate events much like a reporter relaying the news and
use the nominative pronouns she, he, and they. More often, though, a third person narrator
will relay the thoughts and attitudes of a single character, usually the main character. This
is limited omniscient narration. At times a narrator will relay the thoughts and feelings of
all characters. This is the omniscient or all-knowing narrator.

A critical reader knows that not all narrators are reliable and that they may present
information limited by their own knowledge and observations. This, in turn, may limit a
reader's knowledge. To construct meaning of a narrative, a critical reader must
acknowledge the scope and the limitations of each type of narration and then using other
narrative elements, draw conclusions about meaning.

To analyze the interactions among narrative elements and their contribution to meaning, a
reader must have knowledge of all narrative elements and their dependence upon each
other. A critical reader must determine the type of narrative being read, the type(s) of
conflict in the narrative, the relationship between the setting and the mood of the narrative,
the ways that character is developed, the relationship that exists among the characters, the
setting, the story events, and the point of view from which a narrative is told. Each of these
elements must be analyzed in isolation and then observed as a piece of a whole narrative.
Finally, a critical reader makes judgments about the relative importance of each of these
elements to a particular text, and then using each element and its contribution, constructs
meaning of a whole text.
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Public Release #1 - Selected Response (SR) Item

Handout(s):

• Sierra Oscar Sierra

Reading Grade 6 Objective 3.A.3.c

Read "Sierra Oscar Sierra" and answer the following question. The most important element
of the setting in this story is that it takes place

A. in January
B. in the evening
C. during a blizzard
D. in the Rocky Mountains

Correct Answer:
C
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Public Release Item #2 Brief Constructed Response (BCR) Item
with Annotated Student Responses

Question

Read "Sierra Oscar Sierra" and answer the following question. Explain how the setting of the
story creates a conflict for Eric. Use details from the story in your explanation. Write your
answer in your answer book.

Annotated Student Responses

Score for Sample Student Response #1: Rubric Score 3

Annotation, Using the Rubric: This response demonstrates an understanding of the
complexities of the text. The student effectively uses text-relevant information to clarify
how the blizzard caused conflict for Eric: "Eric tried to use the phone but the blizzard must
of knocked a tree down on a powerline. This conflict forces Eric to use the radio." The
student extends the understanding of the setting's effect on the conflict by stating that it
makes "the story more suspencful."
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Score for Sample Student Response #2: Rubric Score 2

Annotation, Using the Rubric: This response demonstrates a general understanding of
the text. The student describes the setting, "the snow-storm that is going on" and generally
explains that this "creates problems." The student identifies several problems that Eric
experiences, "his phone went dead" and "the radio's sound [was] so unclear"; however, the
student does not explain how the problems impacted Eric's actions.

Score for Sample Student Response #3: Rubric Score 1

Annotation, Using the Rubric: This response demonstrates a minimal understanding of
the text. The student minimally addresses the demands of the question by describing a
conflict: "Eric...is far away from Mac and can't help him." The student, however, does not
explain how the setting, "its winter," creates a conflict for Eric.

Score for Sample Student Response #4: Rubric Score 0

Reading Toolkit: Grade 6 Objective 3.A.3.c

Content from http://mdk12.org/instruction/curriculum/reading/standard3/grade6.html 10



Annotation, Using the Rubric: This response is completely incorrect.
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Sample Item #1 Brief Constructed Response (BCR) Item with
Annotated Student Responses

Question

Read the story 'Swamp Talk' and answer the following question.

Explain how Billie Wind demonstrates her understanding of the setting. In your response,
use details and examples from the story that support your explanation.

Annotated Student Responses
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Annotation: The student unnecessarily begins the response by restating the question,
"Billie Wind shows understanding of the setting." The student uses text references but does
not explain how the character demonstrates an understanding of the setting. For example,
"When she is looking for a campground, Billie Wind was able to tell which place was best by
simply looking at the trees," however the student fails to explain Billie Wind's knowledge of
tree growth and how that helped her select a campsite. The other examples provided by the
student also need further explanation to enrich the response.

Annotation: The student lists details from the story that describe how "nature works," but
does not relate how Billie's actions show an understanding of the setting. For example the
student could have more thoroughly explained why Billie hung "her hammock high," by
providing information about Billie Wind's knowledge of types of mosquitoes and how that
influenced her placement of the hammock. Additionally, the student could have explained
how Billie knew that the camp area would be dry.
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Annotation: The student responds by stating that "Billie Wind understands her setting."
The student partially explains Billie's understanding of her setting..."She knew the
mosquitoes would bite," and supports this information by adding "so she put her bed higher
than the Mosquito's could reach." The student then provides another example of Billie's
understanding of the setting however, the response lacks the support needed to explain
why the mother alligator and her young should be avoided.
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Handouts

Sierra Oscar Sierra
By Lynn Murray

Outside Eric's bedroom window the January blizzard raged. Treetops swayed dangerously
as gusting winds sculpted snow into huge drifts.

Eric turned on his ham radio1 and tuned in a station talking about the weather. An
operator was reporting, "The National Weather Service has just issued a heavy snow alert
for the Colorado Rocky Mountains at 1 P.M. today. Accumulations of up to two feet of snow
are expected."

Bored, Eric programmed the receiver to scan different frequencies2. If he heard any of
his radio friends, he'd contact them. The radio squawked conversation then static as it
flipped from frequency to frequency. He heard no familiar voices, though.

Then the radio paused, emitting a series of loud sounds. It continued to cycle through
the frequencies, stopping briefly at each one. Eric kept listening. Once more, the radio
paused when it located the sounds, then it moved on again.

How odd.

Eric watched the numbers changing rapidly as the radio scanned. When it stopped on the
sounds, he read the display: 144.200 MHz.

That's not interference. It's too regular, too rhythmic. . . . Eric jolted to attention. Three
short clicks, three long, three short.
Morse code!

It was an SOS!

He couldn't believe it. Answering emergencies had come up on his licensing test, but this
was no test. This was real.

The distress call repeated itself.

Eric grabbed his radio. "This is KC0ZSZ. Go ahead, SOS."

A steady stream of Morse code erupted. All the dits and dahs blurred together. Eric could
decode only two words—hurt and help. He felt as if he'd forgotten all his code. For his
Technician Plus license, he'd learned to copy five words a minute, but this speed was sonic!

13Calm down. Think. He grabbed a pen and paper, then said, "This is KC0ZSZ. Name's
Eric Bailey. I can't copy that fast. Slow down and tell me your location." He concentrated,
deciphering one letter at a time until they made words, then phrases:

BLACK BEAR ROAD. UP SLIDE MOUNTAIN. MAC K0IDX.

Slide Mountain was ninety miles away! And could this be Mac from the ham-radio club?
The burly instructor he had taken classes from? He couldn't forget Mac, the only man he
knew with the same name as a semi-truck.

"Where on Black Bear?"
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LAST RAVINE. TRUCK OVER EDGE.

"Stay on the radio. I'll send help." Eric bolted to the phone in the living room. The line
was dead, probably severed by a falling tree. "No!" he shouted.

"What's wrong?" asked Eric's father, lowering his book.

"Someone on Slide Mountain needs help, and our phone's dead. I need to do something
fast."

"That's pretty far," his father said. "He needs help from someone close. There must be
another way to get him help." Eric's mouth dropped open. "I know what to do."

Eric ran back to his room. Outside, the wind moaned like a banshee, but inside, his radio
sat deathly silent. He keyed the mike. "Mac, I'm still trying to get help. I'll need to switch
frequencies for a minute. Hang in there."

Mac's code returned garbled.

Eric switched to another frequency. He drew in a shaky breath. "HELP. EMERGENCY.
KC0ZSZ."

No response. He tried other frequencies. Finally he made contact.

"This is KC0WAA," a man's voice responded. "What's the emergency? Go ahead."

28"This is Eric—KC0ZSZ. I've answered an SOS call—I repeat, a Sierra Oscar Sierra
call—on another frequency. My phone line is dead. Can you call for help?"

"Yes. What's the location and problem?"

Eric rattled off the information, then added, "Mac's not responding well anymore. Please
hurry."

"Hold on while I call."

Eric's body felt cold and numb. What was Mac feeling out there in the blizzard?

"Eric? Slide Mountain Rescue is on their way with a team and ambulance. They know the
place you're describing. I'll monitor this frequency for a while yet. Good luck.
KC0WAA—clear."

Eric thanked him and signed off, switching back to 144.200. "Can you hear me, Mac?
Help's coming! They're on their way."

There was no reply, only dead air.

Eric kept trying and got a slow response from Mac.

"You're doing great," Eric said. "Keep talking. Stay with me."

Mac responded occasionally, but slower each time.

Suddenly the radio crackled.

"This is Slide Mountain Rescue. We have Mac McKenzie."
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"Yee-haw!" Eric shouted as he punched the air. "How is he?"

"He was getting pretty cold, but we arrived in time. Luckily he was able to tap code to
you on the steering wheel. He wants to talk to you."

A barely audible voice asked, "You the Eric Bailey from ham-radio class in Leadville?"

"Yes, sir."

"Great rescue, son."

"Thanks. Great lessons, Mr. McKenzie."

"Seventy-three, Eric."

"Best regards to you, too," Eric said. "Get better soon."

1 Ham radio — wireless technology used to communicate via the air waves.
2 Frequency — any of the electromagnetic wave frequencies used for radio and television
transmissions.
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Swamp Talk
By Jean George

(from The Talking Earth)

She folded her arms and looked over the forest. The trees were flared at the bases. This
uncanny growth buttressed the cypress in the rainy season when the island was flooded
with water and rendered the trees unstable. Near each tree jutted waist-high triangular
"knees" that grew up from the roots. These breathed air when the roots were under water.
Billie Wind walked among them until she found two slender trees that did not have
buttresses.

2"These trees are talking to me," she realized. "When the land is high and dry cypress
trees do not grow buttresses. They grow straight like these. So the land is dry here. I have
found a good campground."

"Petang," she called. "Where are you? We are going to camp here until our boat is
made." The otter answered by rustling palmettos and splashing into the water.

4Billie Wind slung her hammock high. The species of mosquito that had been biting her
did not fly higher than nine feet above the land, and so she would hang her bed at least ten
feet high. To get up and down she braided a rope out of one of the many kinds of vines, tied
it to the hammock and climbed up the tree. She secured the hammock.

Petang returned as she was putting the last stone on the fireplace. His sides were round
and bulging.

"Goodness," she said. "You have been eating well. What's out there? Frogs? Fish?" She
walked toward the shore to gather for herself whatever Petang had eaten.

7A hiss sounded. The palmettos thrashed, and as Billie Wind jumped backward, she
looked down on an enormous mother alligator who was escorting dozens of baby alligators
down the side of a mound of humus, her nest. She turned back to reach one hatchling who
was still buried and peeping. Using her awkwardlooking foot, she gently pulled back the
black plants and let him climb out. A raccoon pounced on a baby at the bottom of the pile.
She roared down on him, slashed her jaws and cut off his tail. He ran screaming into the
brush. A heron flapped down and hovered over the tasty hatchlings. The mother alligator
grunted and slammed her jaws, barely missing the bird, who rose higher to wait for another
opportunity to strike. Roaring and snapping, the mother gator led her brood toward the
safety of the water.

Billie Wind backed all the way home and climbed her rope to her hammock. She knew
better than to stay anywhere near a mother alligator and her young.
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Rubric - Brief Constructed Response (BCR)

Score 3
The response demonstrates an understanding of the complexities of the text.

• Addresses the demands of the question
• Effectively uses text-relevant1 information to clarify or extend understanding

Score 2
The response demonstrates a general understanding of the text.

• Partially addresses the demands of the question
• Uses text-relevant1 information to show understanding

Score 1
The response demonstrates a minimal understanding of the text.

• Minimally addresses the demands of the question
• Uses minimal information to show some understanding of the text in relation to the

question

Score 0
The response is completely incorrect, irrelevant to the question, or missing.2

Notes:

1 Text-relevant: This information may or may not be an exact copy (quote) of the text but
is clearly related to the text and often shows an analysis and/or interpretation of
important ideas. Students may incorporate information to show connections to relevant
prior experience as appropriate.

2 An exact copy (quote) or paraphrase of the question that provides no new relevant
information will receive a score of "0".

Rubric Document Date: June 2003
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